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foreword

The Washington State Plan for Vocational Education lists five
maijor goals for voca:lonal education. The first of these goals is to
“assure every person the opportunity to make meaningful career
choices™. )

In an effort to assist all concerned in reaching this goal, staff
members of the Coordinating Council for Occupational Education
have identified a set of standards that could lead to quality career
guidance programs.

)

This booklet should be viewed as a starting point from which you
~may develop your standards rather than the standards dccument.

. The staff of the Coordinating Council for Occupational Educa-
‘tion is enguged in an on-going effort to further identify and re-
- “fine indicators of quality career guidance programs that meet the
w,.vmmmmo*.rmnwznm:mo* Eowrmsm.osmnoa.
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The Washington State Advisory Council
on Vocational Education in their Second Re-
port, Part 1, 1971, recommended that a sys-
tems approach be developed to insure im-
provement of career counseling in public
schools. The report states:

The Advisory Council believes that there
is no simple solution to improvement of
career counseling in our schools. Too often
critics have targeted those bearing the title
of "counselor” or "adviser.” The Council,
therefore, recommends a carefully planned
and coordinated approach to counseling
improvement emphasizing the inherent re-
sponsibility of all educators to counsel and
including:

a. The Governor appointing a task force
to study the effectiveness of career coun-
seling in our common school system, to
report findings and to make recommen-
dations for improvement arising from the
study.

The task force, basically, should include
representatives {rom the Coordinating
Council- for Occupational Education; the
Superintendent of Public Instruction, d.
school of. education ‘from -one of the
,ma»mm moc?«&o: institutions of r.mrna
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The inclusion within the certification re-
quirements of all teachers of at least one
substantive course in orlentation to the

“world of work,” and at least one course
in the: development of counseling skills.

The development of guidelines to assist
our -schools, community colleges, busi-
ness, industry. and: agriculture in provid-
ing to students meaningful programs of
job exposure, information of job availa-
‘bility and' placement liaison with local
employers.

Improve the existing, or design a new,
vocational graduate follow-up system to
insure accurate statewide graduate in-
formation and sufficient flexibility to ful-
fill counseling and program needs of lo-
cal training centers.

In response to both the recommendations
of the' Washington State Advisory Council on
Vocational Education and to needs identi-
fied by staff of the Council for Occupational
Educatian, a “blue ribbon" committee was
established. Of the above recommendations,
the committee focused on recommendations
-Q»-s " - Q:& -—Q-

The purpose of the committze was there-
fore to identify components of a quality
career guidance, counseling and placement
program and to make recommendations
which can be implemented in the schools
of Washington State. The Appendix lists
‘the .committee members and the agencies,
_:&:c:o:m. -associations, or schools they
qon_dmnaaa
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the need

Expanded and improved comj.re-
hensive career guidance, counsel-
ing and placement

In September 1972, at the Fifth Annual
National Leadership Development Seminar
for State Directors of Vocational Education,
Dr. Norman Gysbers, Professor of Educa-
tion at the University of Missouri, said:

*. . . Vocational guidance, once under-
stood as a somewhat simple process of
matching people to jobs, i3 now under-.

stood in the context of the complex v«on...dv,

ess known as career development. We
realize that in the past we have under-.
estimated the resources needed to effec-

tively develop and manage programs of .

career guidance to enhance and promote:
career development. We now realize it
must be ireated as a major educational
goal.”

Career development must be.
treated as a major education- .

1
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In explaining that career development oc-
curs throughout the life span, Gysbers em-
phasized that “effective programs of career
guidance begin in the elementary school
and continue through the adult yéars. When
viewed in this manner, career guidance is
in the mainstream of education and is not
simply a collection of ancillary services.”

Gysbers, addressing himself to a nation-
al concern, could well have been addressing
those comments to the needs of the State of
Washington. Educators across the State have
been vitally concerned with the problems of
trying to develop career guidance programs
that are sequentially organized from kinder-
garten through grade twelve, provide guid-
ance, counseling, and information that en-
hance the career development of each stu-
dent, are not dependent upon volatile fund-
ing, are incorporated into the mainstream of
education, and are experientiolly oriented.

An expression of need, nationally, is ex-
emplified by Eli Ginzberg in ihe February
1972 issue of Manpewer Magazine, pub-
lished by the U.S. Department of Labor. He
indicates that the counseling profession
should be doing a better job of helping
youth make the often difficult transition
from school-to-work.
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Ginzberg suggests specifically that the

following steps be taken by the counseling
profession:

® Abandon the psychotherapeutic focus
and concentrate on educational and
career guidance.

@ Coordinate counseling services to
other kinds of client support. The coun-
selor must be able to deliver specific help,
for example, to students who require re-
medial educational oppottunities. Stu-
dents who need such specific assistance
as remedial education, help in entering
an occupational training program, or help
in finding employment “look upon gen. dl\v
eral advice as worthless.”

® Reform counselor training to empha-
size the “world of work™, supervised
field experiences, and ways to utilize all
community resources in behalf of the
student.

Though counseling may not be as
psychotherapeutic focused as Ginzberg
suggests, it is generally recognized that
a great need exists to develop a com-
prehensive career guidonce, counseling
and placement program as an integral
part of the public school setting. How-
ever, there are some, indications that each
school district evolves its own program,
if at all, which is designed and carried
out relatively independent of other pro-
grams within the state and the nation ()
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i “. . . -program; ,-.93 not lived up to :
: .-.o.s v..o:.ro + i+ . counselors generally -

do not.play a- ._oamu?o role in thé.carser
. plans.of ,u.c._oazf.., ‘they- (counselors)

spend: m.:o.z .of-their :3. nS?z:u col-
: ,..ou?_uoc:._,uE._o:.a.,,._on::u with disci-
pline. v_.or_o:. .and nm.:magoa:& Tests..
‘Few ‘have .the knowledge, -the .time or
e the.opportunity to help students select oc-
o cupations and make decisions regarding
i long-term* goals.”

Guidance emphasis is often upon
the coliege bound student.

Changes in the -direction ond focus of -~
career counseling are advocated from many-”
sources, both statewide and nationally.

An -earlier report to the Coordinating:
Council for Occupational Education (Mc-
Closkey et al., "'Some Major Factors for Con-
sideration in the Formulation of Vocational:
Technical Education Policy and Plans™, Feb-
ruary, 1971} pointed out:

*. « . the growing need for more effec-

=<o 33!:0:2_. ‘of instruction and coun-
seling. mxvo_,.o:ao is. demonstrating that
simply. making’ r_a:.cnzo: a<n=cv_o does

Furthermore, recent writings and publi¢a-
L :o:m. such das a Jyne 1973 o_,:n:w U< ._or:

VXL,
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Even more currently, a report published :
by the Vancouver Public School District
, titled *'June 1973 Report, Guidance System
H .n.au:cnaoa alone does not always Development vqommn_._ui:r a Special Focus
- motivate students, on Career Guidance in the Vancouver ) )
: s : (Washington) Public Schools™, recommended
that implementation of the following items
can provide greater effectiveness in the area .
of Career Guidance:

N ,

® Develop a practical knowledge about
local employment opportunities.

® Eicourage local employment oppor.
tunities and encourage realistic and ob-
jective hiring criteria by employers.

® Become more active in the integration ;

of career information into the classroom ® Provide guidance workshops for class- '

, experience. room teachers. :

H e Effect a coordinated effort. L

® Provide school board members, par- -

i ® Avoid the estchlishment of a dual ents and district administrators, whose :

and competing system of guidance in our usual function does not place them in a

S schools. position to learn of the expected respon- :

sibilities of the school counselor, with :

I ®Arrange for the formation of guidance complete outlines of guidance duties and R

workshops. responsibilities.

: ® Encourage administrators to include e Strengthen the guidance process in the !
counselors in curriculum planning and elementary schools and make it a part of S
provide them with time to work more the total K-12 program. Initiate a thor-
closely with teachers in integrating career ough study of guidance practices and S

information into the classroom experi- policies of the district elementary pro-. " °

i ence. gram.
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The foregoing concerns and recommen-
dations point out the dire need for a com-
prehensive well-planned assessment of ca-
reer guidance, counseling and placement
programs in the State. And concurrently such
findings would necessitate the subsequent
development of dynamic and effective ca-
reer guir’ance, counseling, and placement
; prograris in every school and community
college district.

BRI

Greatly expanded and Im-
proved career guidance, counsel-
Ing and placement programs in
the State of Washington must
therefore receive. top priority.
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committee actions

Career guidance and counseling was de-
fined by the committee as *‘the activities and
process of helping each individual develop
and accept an accurate and integrated pic-
ture of himself and his role in the world of
work, test this concept against reality, and
convert it into behaviors which are satisfy-
ing to him and contributory to society.”
Such a definition implies that the work ele-
ment is an integral part of the individual's
total life style.

The definition, then, becomes the purpose
of career guidance and counseling pro-
grams,

The committee focused its attention on
the following two major questions:

® What are the career counseling indi-
cators of quality that would be included
‘in a program to accomplish that defined
purpose?

o How eflectively are the various school
districts and community colleges in the
State implementint career guidance,
counseling and place: ~+1 progams to ac-
complish that defined purpose?

.. . .
L TR SR AR o
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In pursuit of these questions the commit- ¢
tee engaged in the following activities,

® A careful review of career development
materials including recent research, defi-
nitions and current practices. ¢

® A study of the career development
models being tested by the National In-
stitute of Education and other educational @)
and research institutions. .

® The utilization of expert consultants in -
career education such as Dr. Frank Well-
man of the University of Missouri who
provided assistance in developing an
evaluation rationale and consideration of
measuring strategies and instruments.

® Committee action and deliberation. |,
Since the committee represented consider-
able expertise related to career develop-
ment and counseling it often worked to-
ward creating strategies, instrumentation
and models.

® A synthesis of materials and ideas
compiled and reviewed by the total ~~~

mittee.
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Career development and the re- :
sulting decisions are lifelong ‘
processes.

Career Development and the resulting
decisions are lifelong processes. A career
guidance, counseling and placement pro-
gram should focus upon the family life,
commurity life, educational- life, and the
leisure life of the individual as well’ as up-
on the work life. The coreer guidance, coun-
seling and placement program is interre-
lated to other programs within the school

. and community and implies clearly defined
Career @c_&nﬂs. 3638:3@ and objectives and accountability procedures,

v-ﬂm.-_-anzn programs— Consideration was given to a vcriety of
Indicators of nzﬂ—-q variobles and models that might be used in
the assessment of the effectiveness of exist-
ing career guidance, counseling ond place-
ment programs. Such variables might also
be utilized in the development of a state-
wide career guidance, counseling and place-
ment model.
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Determination was made that the fallow-
: ing assumptions should be considered when
establishing indicators of quality upon
which a career guidance, counseling and
placement model could be developed and

. evaluated.

1. Career guidance, counseling and
placement programs should be an integral
: part of the educational program from kin-
dergarten through grade 14,

2. Career guidance, counseling and
: placement programs should invalve the total
community; the schoals, business, labor, in-
dustry, and parents.

3. Career guidance, counseling and
placement programs should recognize the
: classroom teacher as a key person in the
! program.

4. Career guidance, counseling and
placement programs should provide occu-
pational information, counseling, and direct
field experiences to:

a. Assist the student to be aware of occu-
pations that are currently available,

: b. What the requirements are for entry
into those careers,

¢ c. Assist students to become aware of
employment patterns that are projected
for the future,

d. Help students know what opportuni-
ties for advancement and/or re-direction
are available through various entry level
' jobs,

e. Help students to be aware of what is
- likely to happen to specific occupations
and broad fields of employment,

I
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f. Assist students to understand that al-
ternatives are available if a given job
becomes obsolete, and,

g. Help students to know how to apply
for and/or select a career rather than to
simply find employment wherever a job
happens to become available.

5. A career guidance, counseling and
placement progrom should assist the stu-
dent to more fully understand himself and
his:

a. Abilities

b. Interests

¢. Motivations

d. Strengths and weaknesses

1. Personal
2. Social

3. Emotional
4. Physical
5. 'Intellectual
6. Financial

6. A career guidance, counseling and
placement program should help each stu-
dent to develop a broad understanding of
the “"world of work.” The student should be
cognizant of alternatives and aware of his
choice.

7. A career guidance, counseling and
placement program should assist the stu.
dent to work efficiently, effectively, and co-
operatively with others.

ou e e R AR LR Sy by

Career guidance recognizes the
classroom teacher as a key per-
son.
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8. A career guidance, counseling ond
placement program should facilitate the
transition from school to employment at the

gy e Provision should be made for guidance workshops
entry level, to specialized training programs, ;

or into higher education. The program, at mo-. n?-un-.ga teachers.

any point, should have the student prepared
for the ""next step”, i.e., placement,

a. Upon graduation from high school,
or

b. Upon termination from school prior
to graduation.

9. A career guidance, counseling arnd
placement program should equip each stu-
-dent to cope with technological change and
job impermanence.

10. A career guidance, counseling and
‘placement program should develop de-
“cision-making skills within the student.

With these assumptions in mind, the
« Jask Torce. Steering Committee sugges*
{ . ‘thdt the following career guidance, counss..
" ‘“ing.and placement elements be considered
L. gin/program development.and-evaluation,

-
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Elements of a quality
career guidance, counseling and
‘ placement program

: Elemer. #1. Program Planning and
V Development

" - 1.1 Philosophy, assumpticns and con-
L ceptual foundations

YES NO
o ogwn

Does the program have a
stated philosophy?

O ([ 1.12 Was the philosophical state-
ment developed prior to 1968?
_H__U._._w>_‘mv3@_‘03oumc_svzo:u:mm
D

to a theoretical foundation?

Is the program built on per-
formance objectives in terms
of both process and outcome?

0 1.14

_.n_:m:c_:oomuoummuuaoi
N J 0O 1.21 Con the program planning
; _ team be identified?

O O 1.22 Were community aftitudes
and expectations toward
career guidance, counseling
and placement programs
assessed?

[ 1.23 Were educators’ attitudes
ond ‘expectations roward
career guidance, counseling
and _u_cno_.:os,, programs
‘assessed?
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Element #2. Organization and
Administration

2.1 Qrganizational structure or pattern

YES NO

] 0O 2.1 Can the type of organiza-
tional model implemented be
identified?

O O 2.12 Can lines of responsibility,
authority and accountability
be identified?

) [ 2.15 Con lines of communication

within the operational staff be
described?

2.2 Management style

O 0O 2.2 Can the management style be
identified?

2.3 Funding and allocation potterns

O [ 2.3' Can the funding needs be.

identified?

O [ 2.32 Can responsibility for resource.
ailocations be identified?

O 0O 233 Con tasks assignments be
identified?

2.4 Facilities, equipment and materials.

O [ 2.4 Can facilities, equipment and:

materials be described? .

O [J 2.42 Con the age and condition of
the above be described?

O 3 2.43 Con the type and number: o*

clerical support mam _aa

scribed?

IText Provided by ERIC
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Element 3. Staffinyg

3.1 Pre-entry training and experience

YES NO

] 3 3.1 Do prerequisites exist for all
levels of staff working in the
career guidance, counseling
and placement program, in-
cluding professional, peer,
clerical and volunteer?

0 [J 3.12 Do the recruitment procedures
exist for securing trained staff
at all levels?

recruitment pro-

cedure reflect program needs?

At o f (AATY -
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Element #4. Program Oparations
4.1 Scope, sequence and distribution

YES NO

1 O 4.1 Is the program implemented
at .all grade levels?

[0 [O 4.12 Does the program effectively
impact all students, including
special needs of special or
unique student populations?

0 [J 4.13 Are career development ac-
tivities arranged in a devel-
“opmental sequence? .

4.2 Patterns of program articulation,
communications and interaction
within the school system

0 [ 4.21 Is there articulation and inter-
action with the total curricu-
lum?

O [ 4.22 Is the program interpreted to
the total school community?

O [ 4.23 Is the program articulated
with supporting program,
e.g., school psychology, spe-
cial education?

00 3 4.24 Is the program articulated
across the grade levels?

O [O 4.25 Are inter-program referrals
within the school system fa-
cilitated?

4.3 Articulation, coordination and liaison
between the school and community
systems

O [ 4.3) Is the program articulated
with community agencies?

O [ 4.32 Is use made of outside referral
agencies?

O [J 4.33 Is feedback elicited from com-
munity agencies and utilized?

4.4 Strategies for program change and

revision

J [O 4.4) Are methods for implement-
ing needed program revision
identified?

[0 [O 4.42 Is the basis for program re-
vision centinuous, annual or
otherwise identified?

.[] [0 4.43 Are revisions future oriented,
i.e., anticipatory rather than
reactive?

Element #5. Evaluation

5.1 Continving needs assessment and
evaluation

YES NO

O [J 5% Are needs assessed on a
continuing basis?

0 [ 5-12 Is data maintained with which
to assess needs?

7 [J 5.13 Can sources of feedback in-
formation and data used to
evaluate local programs be
identified?

0 [ 5.14 Can type aond sophistication
of program evaluation and
research models be identified?

] [ 5.15 Is there articulatior. with plan-

R L R R L L S
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ning and development phases
of the program?
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Each school district and com-
munity college evaluates th: effective-
ness of its career guidance, counseling
and placement program on its own messmmmaa \@hOEE@Ra\&?.e:u

terms. o The Task Force Committee recommends that the

_ Each school district and com- State Coordinating Council for Occupational Education, the
munity college has its own Ur__.Omo_ur< State Superintendent of Public Instruction, and the State
and program for career guidance, Board for Community College Education implement the
counseling and placement. following:

Develop and test a statewide model for a quality
career guidance, couaseling and placement program.

mesz\v:. tee hezh\w&mas&

Develop statewide guidelines for evaluating ex-
isting career guidance, counseling and placement programs

There is no statewide evalu. against statewide indicators of quality.

ation system for determining the ef-
fectiveness of career guidance, coun-
seling and placement programs.
There are no statewide cri-
teria for developing and implement-
ing career guidance, counseling and
" placement programs,
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